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The purpose of this toolkit is to provide preschool special educators with the resources needed to get started in reporting data on preschool outcomes.  If you have questions or concerns that are not addressed by the toolkit, contact Ruth Littlefield (rlittlefield@ed.state.nh.us or 271-3741) or your regional PTAN facilitator or Joan Izen, PTAN Project Director (mailto:jizen@seresc.netor 206-6800).  Because this is an evolving system, new information will be shared and added to this tool-kit as it develops.

The toolkit is divided into sections that will support you with practical tips, concrete examples and resources to use in your communication with decision makers in your district.  It can also help you in your selection of an assessment tool, help you to introduce this system to families and team members, and support you in your work with community partners.  Although divided into sections for your work with specific groups, you will find that the information in one section can be easily adapted to be used with a different group.
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This Tool-Kit was developed by a dedicated group of New Hampshire early childhood special education stakeholders including: E. Nancy Evans, PTAN; Ruth Littlefield, NH DOE; Deborah Abelman, PTAN; Joan Izen, PTAN; Pam Miller Sallet, PTAN; Michelle Lewis, PIC; Terry Ohlson Martin, Family Voices; Robin Baker, SAU 17; Barbara Hemingway, SAU 8, Christena Lassonde, SAU 25, Vicki Leandri, SAU 1; Jo-Ann Mulligan, SAU 37; and Tammy Vittuum, SAU 60. 

1: An Introduction to Preschool Special Education Outcomes
In February 2007, all states including New Hampshire, must submit data to the US Dept. of Education/Office of Special Education Programs (OSEP) to demonstrate the effectiveness of its preschool special education programs.  In order to meet this requirement, local districts will begin to assess newly identified children (children with an IEP) entering their preschool special education programs as of November 1, 2006.  Assessment will be in three outcome areas. 

1. Children have positive social relationships.

2. Children acquire and use knowledge and skills.

3. Children take appropriate action to meet their needs.

To read more about the three outcome areas see the document, “Collecting and Reporting Child and Family Outcomes Data for Program Improvement”. 

The purpose of collecting and reporting this data is to assist with program and service improvement efforts at the federal, state and local levels. 

· Federal - US Dept. of Education/Office of Special Education Programs (OSEP) will use this information to demonstrate to Congress the effectiveness of early intervention and preschool special education programs.  

· State - This data will assist state-level decisions about resources and opportunities for training and technical assistance.  

· Local - Districts and programs will be able to use this data for program development for whole groups of children within the district, to inform instruction and interventions for individual children and to communicate progress to families. This data can also be used to demonstrate effectiveness and gain community support for preschool special education programs.

This initiative is new for all states and districts, as well as for early intervention programs (New Hampshire Family-Centered Early Supports and Services - ESS).  We are all learning to build systems that will support us in demonstrating the effectiveness of our programs by measuring child progress. 

The Preschool Outcome Measurement System is ultimately about improving the well-being of preschool children with disabilities.  By working together on this new requirement, we can enhance the quality of programs and services, resulting in better outcomes for New Hampshire’s children.  

Key points to consider as you begin to implement the Preschool Outcome Measurement System are outlined specifically in the Bureau of Special Education FY ‘07 Memo #2 and the Bureau of Special Education FY ’07 Memo #3  (amending the beginning date of this requirement from September 1 to November 1, 2006).

· Families have critical information about their child’s strengths and how their child is progressing. Their input should always be incorporated when assessing a child.  The assessment tools recommended by the NH Department of Education have detailed procedures for including families in the assessment process.

· Much work has already been done on both a national and state level to determine which assessment tool/instrument are most desirable and most readily used to assess and report child progress on the outcomes.  Based on considerable research and feedback from NH practitioners, the three tools being recommended by the NH Department of Education for assessing preschool outcomes are:

· Assessment, Evaluation, and Programming (AEPS®)

· 

HYPERLINK "http://www.curriculumassociates.com/products/detail.asp?title=BrigIED&Type=SCH&Custld=2385205916706160649593"

Brigance® Inventory of Early Development II (IED-II)
 
· The Creative Curriculum® Developmental Continuum Assessment for Ages 3-5 
· Effective November 1, 2006, districts are required to assess all newly identified preschool children with IEPs to determine each child’s status relative to the three outcome areas.  Districts will report this entry data to the NHDOE.  Local teams may find this assessment process useful for other children; however it is required only for preschool children with IEPs identified as of November 1, 2006.  This assessment will occur within six weeks of the child beginning to receive special education services.  The six- week time frame was selected to allow enough time for children and staff to get to know each other, but not have so much time in the program that this entry data reflects the benefits of special education.  The benefits of special education will be reflected in the exit data.

· Assessments on the three outcomes will occur at least annually for each child.  Local teams may decide that assessments occur more frequently based upon the selected assessment process, the assessment tool, the need to inform curriculum and instruction, the need to report progress on IEP goals and objectives and the needs of individual children.

· For state-reporting purposes, progress on the outcomes will be determined based on the first (entry) assessment data and the final  (exit) assessment data completed prior to the child exiting preschool special education.

· The NHDOE is working with publishers of the recommended tools and state and national technical assistance providers to establish a comprehensive and responsive plan for professional development and technical assistance.  More information about this plan is forthcoming.

Resources that will support you in getting started are included at the end of this tool-kit.

2: Information for Decision Makers
Collaboration with your district’s administrators is an essential first step to your successful implementation of the Preschool Outcomes Measurement System. This reporting requirement has both programmatic and fiscal implications that will inevitably be considered by any number of decision-makers within a school district such as Principals, Assistant Superintendents, Superintendents, Special Education Directors, Technology Coordinators, Curriculum Coordinators, and/or School Board Members.  

Suggestions, Ideas and Talking Points

· As soon as possible request a meeting with the appropriate administrators and/or decision-makers in your district.  Bring copies of the Special Education Department Memos (FY ’06 #29, FY ‘07#2, and FY ’07#3) to this meeting.  It may be helpful to draft an outline for the meeting to be sure all of the important topics are covered, such as:
· Preschool coordinators have valuable knowledge and input into the use of the additional grant funds being provided for the 2006-07 school year.
· Preschool teams need time and funds to choose and purchase assessment tool(s) and subscribe to on-line reporting services from the curriculum/assessment companies,

· Districts may need to allocate funds and provide training to staff and preschool community partners.
· Teams will need to communicate to parents important information about this initiative.

· Discussion topics that may be helpful when meeting with administrators include efficacy research and outcome reporting information such as:
· Researchers and educators agree that quality early education provides a strong foundation for later school and work success.

· Young children need age-appropriate stimulation and nurturing to support appropriate physical, social, emotional, cognitive and language development.

· Investments in early care and learning are cost-effective; children with a strong start are more likely to succeed in school, graduate from high school, attend college and begin careers that will lead to self-sufficiency.  Children with healthy early childhood development are less likely to need expensive special education services, become teen parents or commit crimes.

· The move toward ensuring quality early childhood education for all children begins with measuring school readiness through collecting and tracking data at the local and state levels.  

· Public policy-making, program design and improvement, and classroom instruction in early childhood education need to be based on the most current scientific research and assessment data.

· NCLB is identifying an increased number of districts and schools who are “in need of improvement.”  It is important for a district to include its early childhood programming in the cadre of strategies used to leverage improvements in students’ performance on state assessments in reading, writing and math.

· Interests in books and well-developed oral language are key indicators of later success in reading and writing.  The quality of early education programs is a solid predictor of successful acquisition of later literacy skill development.

· Based on IDEA 2004 (20 U.S.C. 1416 (a) (3) (A)), all states are now required to report on the progress of preschoolers with disabilities in three outcome areas.  Part C of IDEA, early intervention, will also report on these same three outcomes for infants and toddlers with disabilities.

· Beginning November 1, 2006, districts are required to assess all newly identified preschool children with IEPs to provide entry data to the NHDOE.  These assessments must occur within 6 weeks of the beginning of special education services.

· At least annually, based on the date of the initial assessment, each child must be assessed again to determine progress on the three outcome areas.

· Three tools are being recommended by the NHDOE.

· Each of the recommended assessment instruments has web-based data collection and analysis capability that will create the OSEP Federal Report needed by the State as well as reports that can be used locally for program assessment.

· The NHDOE has increased district preschool entitlement allocations by 75% for one year only to assist with development of assessment systems at the district level. 

· The NHDOE will report improvement on the outcomes to the Federal OSEP using five reporting categories:

· % of children who do not improve functioning 

· % of children who improved functioning but not sufficient to move nearer to their same-aged peers

· % of children who improved functioning to a level nearer to same –aged peers but did not reach it

·  % of children who improved functioning to reach a level comparable to same-aged peers

· % of children who maintained functioning at a level comparable to same-aged peers.

· The purpose of collecting and reporting this data is to assist with program and service improvement efforts at the federal, state and local levels.  The USDOE will use the information to demonstrate to Congress the effectiveness of early intervention and preschool special education programs.  The NHDOE will use the data to make decisions about resources and opportunities for training and technical assistance.  At the local level, the data can be used to plan instruction and interventions for individual children and groups of children as well as for IEP development.  Local information may also be used to gain community support for early childhood programs.

· Those programs that do not demonstrate improvements may expect to be required to develop corrective action plans and/or to be given directives in how to allocate preschool entitlement funds.

Sample Scenarios and Strategies

I contacted my administrator and asked to meet with him regarding the memos he received this summer about the preschool outcomes.  I also asked to discuss how the extra grant funds should be spent.  Prior to meeting with me, he had no idea that there might be costs associated with purchasing the assessment instrument and fees to access to web-based supports.  I also proposed to him that the entire preschool team be available for a day-long training and planning activities regarding outcome measurement implementation in our district.  He agreed to briefly present information about this initiative to our school board and asked if I might be available to answer any additional questions they may have.

As the preschool coordinator for my district I have met with my administrator about the need to subscribe to a web-based system for reporting outcomes.  She had concerns about costs, and the practical application of using web-based systems. I must now make a stronger case to convince her to allocate some of the additional preschool entitlement funds toward the purchase of a web-based assessment system.  I will need to explain the reporting system further to demonstrate the efficiency and reliability of the web-based system as opposed to our team needing to tabulate all of the on-going observations and data as they relate to the outcomes.

While my administrator is supportive of our purchase of the materials needed, including the subscription to the web-based service, there are several obstacles to overcome in the process of implementing this.  I am setting up meetings with the technical department, building principals, and others to get it up and running.  
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3: Getting Started with Team Members
Communicate with your team!  This is a crucial, early step in the process of implementing the new Preschool Outcomes Measurement System. Preschool team members (related service personnel, preschool teachers, paraprofessionals, etc.) need to be informed of the mandate.  They should have input into the process to truly understand the compliance issues and to explore the potential benefits for the children they serve.  Each person must understand their role in the collection of the data and in improving instruction in order to impact outcomes for children.
Suggestions, Ideas and Talking Points

· You may want to send a “Welcome Back to School memo” and/or have a discussion with team members at the beginning of the school year.  You will want to introduce the information about the Preschool Outcomes to the preschool team and community partners.  Focusing on how this can be a positive tool for your students and programs may help people feel less intimidated.  Provide team members with the Bureau of Special Education FY’06 Memo #2 (Preschool Special Education Outcomes Measurement System).
· Offer a workshop for the preschool team which may include the following:
· View the sample Outcomes and Curriculum Powerpoint demonstration introducing the initiative. 
· Review the NH Early Learning Curriculum Guidelines and Preschool Outcomes and discuss how your programs address the indicators.  Identify areas of weakness and how they could be improved.  Future training topics may emerge from this discussion.

· See the “Choosing An Assessment System” section to guide you in a discussion of the three Assessment Tools/Instruments (AEPS, Brigance, Creative Curriculum).  You may want to borrow copies of the assessment tools from other preschool coordinators or the Family Resource Connection. If you have access to the Internet in your meeting room, you may want to use an LCD projector so you can log onto the assessment company websites as you discuss the tools with team members.

· Once an assessment tool is chosen, arrange a date for a training workshop to review the instrument in greater detail.  Perhaps one or two team members will be able to attend an assessment company-sponsored workshop and come back to share the information with others.  Be sure to connect with the Preschool Technical Assistance Network (PTAN) to learn about training opportunities.
· Discuss and develop a plan about how data will be collected and reported.
· Use PTAN to connect with other districts to share ideas.

Sample Scenarios and Strategies

I proposed to my administrator that the entire preschool team be available for a one day  workshop to discuss the preschool outcomes measurement system.  We’re planning a pot-luck luncheon for our team workshop day.  I will have the room set up with a big screen and LCD projector to show the Outcomes and Curriculum PowerPoint and to take notes for everyone to see.  I have information from the Assessment Fair I attended last spring to show everyone.  I know we have to move quickly to adopt an instrument, so we’ll be ready to do assessments on new students in November.  We’re eventually hoping to be able to use the assessment tool with all of our students, both those with disabilities and those without.

Our team already uses one of the assessments.  A few of our team members met over the summer to review the information on-line about the assessment tool and the on-line service.  We will pilot it with all of the newly identified students beginning in November.  Our preschool coordinator will work individually with each person responsible for reporting data on these students, so they understand what information we need and what our deadlines are.

My school district had already planned workshops and meetings for the first days of school, so I needed to schedule a preschool meeting to review the initiative.  We will dedicate our first team-meeting day to this topic and have a designated time on our weekly agenda for outcome measurement discussions.

Our district has decided not to use the web-based system.  Our team now needs to meet to determine how we will take the data and convert it to the outcomes rating system for Federal reporting.  We are expecting this to be a time-consuming process and worry about its validity.   

4: Choosing an Assessment System
The New Hampshire Department of Education recommends that districts use a criterion-referenced and/or curriculum-based assessment tool (see “Assessment Considerations in Reporting Child Outcome Data”) that has web-based data collection capabilities to collect and report preschool child outcomes.  Use of such tools:

· has a direct link between assessment, intervention and curriculum (as appropriate)

· measures performance and progress on specific objectives and/or curriculum

· provides information on a child’s strengths and emerging skills

· can be used to measure program effectiveness

· meets recommended early childhood assessment practice (NAEYC and DEC) and

· can make use of observations over time and in multiple locations.

Work has been done at both the national and state level to determine which assessment systems are most desirable and can be readily used to assess and report child progress on the three preschool outcome areas. To learn more about assessment systems see the document, “Assessment Considerations in Reporting Child Outcome Data”.  Based on considerable research and feedback from NH practitioners, three tools are recommended by the NH DOE for assessing preschool outcomes.  Districts may use one or more of the three tools to assess child progress. 

The three recommended assessment systems are: 

· Assessment, Evaluation, and Programming (AEPS®)

http://www.brookespublishing.com/store/books/bricker-aeps/osep.htm) 

www.AEPS®interactive.com
· Brigance® Inventory of Early Development II (IED-II) 


http://www.curriculumassociates.com/products/detail.asp?title=BrigIED2
· The Creative Curriculum® Developmental Continuum Assessment for Ages 3-5: http://www.creativecurriculum.net/
Each of the three recommended assessment systems has been “cross-walked” to the three child outcome areas and should be reviewed by teams as they make decisions regarding which tool/s to use:

· AEPS Cross-walk
· Brigance/IED-II Cross-walk 

· Creative Curriculum Cross-walk 
These recommendations were made on the strength of each tool individually and on the ease with which these three tools compliment each other.  As our State provides preschool special education services in a variety of settings it was important that that we recognize that “one size does not fit all.”  Indeed, some districts may choose to use different tools for different populations of children.  

In addition to meeting the criteria noted above, the AEPS was selected for its highly sensitive nature, enabling progress to be noted for children with very significant disabilities.  Assessment is closely linked to goals, objectives and related activities that can be embedded into a child’s daily routine.  The system allows for assessment of small groups of children at a time.  The web-based system for converting assessment data to preschool special education child outcomes is almost complete and will be available October 2006.

The criterion-referenced section of the Brigance was selected because it is already in use in a number of NH districts. The Brigance may prove to be the best choice for use with children who receive a “therapy only” type of service delivery model, or are in a program in which the school district is not determining the curriculum. (Districts using the norm-referenced portion of the Brigance are cautioned against using this assessment data for outcome measurement reporting. The test developers note that this is not the intent or purpose of the assessment and may invalidate results.)  

The Creative Curriculum Developmental Continuous Assessment was selected for a number of reasons.  The tool can be used as a stand-alone assessment instrument, or can be used in conjunction with the Creative Curriculum.  This curriculum is designed for use with all children and is successful with typically developing children, children with disabilities, English Language Learners and children at-risk for developmental and learning challenges.  This curriculum is already being used in many childcare, Head Start and preschool special education programs across the State.  The web-based data collection system is easy to use yet very sophisticated in its capabilities.

If you decide to use another instrument, you will need to consider the implications of implementing the preschool outcome measurement system using that tool.  More detail regarding this decision is discussed in the NHDOE Sp. Ed. FY ’07 Memo #2 .
A Quick Look at

New Hampshire’s Recommended Tools

The best way to decide which system/s is best for your district is to review materials, participate in trainings, and participate in “webinars” provided by the publishers.  The chart below is designed to provide you with a quick comparison of the three recommended tools.

	
	AEPS
	Brigance
	Creative 

Curriculum



	Norm-Referenced
	No
	Yes
	No



	Criterion-Referenced
	Yes
	Yes
	Yes



	Curriculum-Based
	Yes
	No
	Yes



	Based on observation in natural environments
	Yes
	Yes when using as criterion-referenced


	Yes

	Specialized Materials
	No specialized materials necessary
	Not required but can be ordered
	No specialized materials necessary



	Development of IEP Goals and Objectives
	Has direct link
	Has direct link
	Easily developed from goals and objectives and direct link ready Spring 2007

	Age range


	Three through age 6

(infant toddler assessment available)
	Birth through developmental age of 7
	Three through age 5 (infant toddler assessment available)

	Population
	Typical and Special needs – Highly sensitive for children w/significant needs
	Typical and Special needs- Comprehensive section for children with significant needs
	Typical, Special needs, ELL – Forerunner skills broken down for children not yet at typical developmental level 

	Alignment w/ Head Start Outcomes
	Not yet
	Yes
	Yes

	Reliability/Validity


	Yes
	Yes
	Yes

	Web-based Reporting Capabilities
	Coming this Fall
	Yes
	Yes-up and running now

	Family Input
	Yes
	No
	Yes



	Family Access


	Central accessible space for family input and family and school collaboration
	No
	Central accessible space for family input and family and school collaboration

	Assessment Areas
	Fine motor, 

Gross motor,

Cognitive, 

Adaptive,

Social-communication,

Social
	Fine and gross motor, receptive-expressive language, academic-cognitive and grapho-motor, daily living skills, social-emotional skills, overall adaptive behavior
	Social-emotional (sense of self, responsibility for self & others; pro-social behavior) Cognitive (learning & problem solving; logical thinking; representation & symbolic thinking) Physical

 (gross & fine motor) Language (listening& speaking; reading & writing)


Sample Scenarios and Strategies

Even though our program does not use the Creative Curriculum as our general curriculum, we have decided to use the Creative Curriculum Developmental Continuous Assessment System as we find that the observations we routinely make on our children fits most easily into this system.  We like the way we can use it with all our children; those with IEPs, those who do not have IEPs and those who are learning to speak English.

We have chosen to use the AEPS on those children with very significant disabilities as the items are broken down into small steps and supports us in seeing progress at all levels. It is very helpful with children on home programs.   We are using the Creative Curriculum Developmental Continuous Assessment for all other children with IEPs.

We are already using the criterion-referenced section of the Brigance on all our children.  As our team is very familiar with this instrument we think it best to begin reporting on child outcomes with a familiar instrument.  Our plan is to explore the other two recommended tools over the coarse of the year to determine if we want to continue using the Brigance.

We have been using the Creative Curriculum in our preschool.  Our plan now is to begin using their Developmental Continuous Assessment System to report on child outcomes.  Our local Head Start Program also uses the Creative Curriculum, so we will not have to ask that program to do anything additional for children with IEPs.

Although we are already using the Creative Curriculum in our center-based preschool and community Head Start Programs, we are using the Brigance to measure child outcomes for children who only come to us for a therapeutic style program.  We made this decision as we do not need to observe children and can use this tool more like a “check list”.

We are a small rural community with children placed in a variety of community placements.  We plan to use the AEPS.
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5: Working with Community Partners
Many districts use community-based programs such as childcare, Head Start, and private preschools as placement settings for the children for whom they provide services. These providers, therefore, have first-hand knowledge of the child(ren) and can be vital partners in gathering the necessary data. By working with these community-based programs, you will be able to more effectively get the information that will help you collect the data necessary to report on preschool outcomes.

Suggestions, Ideas and Talking Points

· Invite program directors to a meeting to discuss the Preschool Outcome Measurement System (sample letter).

· Hold an Open House for program directors to introduce the Preschool Outcome Measurement System and discuss their role in the process.

· Invite community-based programs to all trainings being provided on assessment tools, observations and other topics related to the Preschool Outcome Measurement System.

· Include expectations on data collection in memorandums of understanding, contracts and interagency agreements with community-based programs.

Before talking with providers you will want to have already determined which instrument you are going to use to collect the outcomes data. You will want to talk with them about the instrument you have chosen and why. And, you will want to have considered the following questions:

1.  What, and how much, of the necessary information should the community-based provider gather? 

· In answering this question you will want to determine how much time per week you and/or other team members spend with the child. 

· Programs may already be gathering and recording information on children. How they do this may help you decide on their role in the process.

· Program staffing issues may also play a part in determining the type and amount of information gathered by providers. If the program’s adult/child ratio is high they may not be able to do the type of observation that may be required to gather the data. 

· If there is not adequate planning time in the staff’s schedule, it may not be feasible for them to document the information gathered. 

· Provider turnover rate could also affect your decision. If there is a high level of staff turnover you may need to provide frequent training for new staff members (see question #2 below).

· You will want to have a conversation with the program director(s) once you have determined what and how much information you would like them to gather. Included in this conversation should be a discussion on training (see question #2 below) and benefits (see question #3 below).

· If the provider does not feel comfortable with gathering the information to the extent you would like, you may have to find other ways to gather the data.

2.  What kind of training will we need to offer providers to ensure they gain the knowledge and skills to collect the appropriate data? 
· Once you decide what and how much information you would like the provider(s) to gather, you will need to determine training needs. 

· How you provide the training will be dependent on how many different programs and how many staff members need training. 

· If you plan to provide training during work hours, you will need to work with the program director(s) to ensure they have classroom coverage during that time. If you provide the training outside of work hours you should consider compensating the providers for their time. 

· In planning the content of the training, you should have a discussion with the program director(s) to assess the level of knowledge and skills they currently possess.

· If you are working with several providers you might want to put together a quick needs assessment survey for them to complete. Connecting the outcomes to the New Hampshire Early Learning Guidelines will help providers have a better understanding of the process.

· If you are working with several programs, you may want to partner with your local Child Care Resource and Referral (CCR&R) program to provide the training. 

· The Preschool Technical Assistance Network (PTAN) will also be providing trainings. You will want to invite providers with whom you work to any of these trainings that your staff will be attending.

3. What are the benefits providers will receive by assisting/participating in this process?
· By assisting/participating in this process, providers will gain new skills that they can use with ALL children in their program. 

· They will be able to hone their observation skills and increase their ability to analyze information gathered from their observations.

· They will be able to use the information gathered to help improve the quality of their programs. 

· Participation in this process can be used as a vehicle to increase and improve the communication and collaboration between school districts and community providers. A positive step in strengthening the relationships would be to train school district staff alongside community providers (see #2 above). 

· By involving community providers in the process, you may be able to increase the number and quality of programs in which to place children.

4. What other issues do we need to consider? 

· If you decide to have your staff gather the outcome data, you should still include input from the provider. In many cases, they are the ones integrating IEP goals into their programs’ curricula, and therefore have first-hand information on children’s progress. 

· If your numbers aren’t too high, and you have a sufficient number of staff members, you may decide that your staff will be able to gather the data. 

· If you have a number of different children in different situations you may want to have the flexibility of gathering the data in a variety of ways dependent on the individual child’s situation.

· You may designate certain providers to gather the information for children in their program, and have your staff members gather the data for other children.

Sample Scenarios and Strategies

	We have placed a child in the ABC childcare program. We provide one hour per week consult to the program. The child receives one hour of occupational therapy per week. Because we don’t see the child as frequently as the program teachers, we have worked it out with the program director to have the childcare program gather the data.


	We have a child placed in the XYZ childcare program. The child is receiving two hours of speech therapy per week, and one hour each of occupational and physical therapies per week. We have decided that district staff will provide the bulk of the data with the provider helping to “fill in the blanks.”


	We provide a one-to-one assistant to work with the child in the community setting, and have decided to have that person gather the information. We have added time in the contract for training and for that person to document the information. This time is separate from the direct child contact time.


Our district has decided to use the AEPS. We have a child in our local Head Start program that uses the Creative Curriculum for on-going assessment. We have decided to add a web-based subscription to the Creative Curriculum program for that individual child.

	


In an effort to help support and entice our community partners to participate in collecting data on child outcomes, we have used some of our additional entitlement funds to purchase a computer for their use in collecting data and using the web-based system.  The providers are thrilled to have direct use of a computer, as prior to this they only had access in the office or at their own homes.

6: Informing, Communicating and Including Families
Parents are your best partners in assessing their child’s overall development. Therefore, informing and involving parents in the Preschool Outcome Measurement System is a necessary and beneficial goal.  Parents know their child best and can provide valuable information on their development and progress.  This knowledge can be used in conjunction with school and community data and observations to obtain an assessment of the whole child.  

When sharing Preschool Outcome Measurement System information with families, it is important to be positive and focus on the benefits to their child, benefits to the preschool program and resulting statewide opportunities.  Each family is unique and individual consideration should be given regarding the best timing, format, and level of detail for any information that will be shared.

Suggestions, Ideas and Talking Points

· Use the “Frequently Asked Questions” handout in presentations, discussions and materials developed for informing, communicating and including families in the Preschool Outcome Measurement System:

· What is the purpose of the Preschool Outcome Measurement System?

The collection of data is necessary to document the effectiveness of preschool special education programs and to establish goals for improved performance of such programs.  

In our program, we will be able to use the data for planning, instruction, and intervention for individuals and groups of children.  At the State level, decisions about resources and opportunities for training and technical assistance will be guided by the information obtained through this process.  Data will be used to prove the effectiveness of preschool special education at a Congressional level.

· What are the outcome areas in which children will be assessed and monitored?

*Children have positive social relationships.

*Children acquire and use knowledge and skills.

*Children take appropriate action to meet their needs.

· What is the difference between my child’s IEP goals and the outcome areas?

IEP goals are individualized to student needs.  The outcomes have been established at the Federal level as indicators of effectiveness of preschool special education programs.  These outcome areas are expectations for all young children regardless of special needs.  Your child may or may not have identified needs in the outcome areas.

· How will our district begin this process?

As of 11/1/06, all newly identified children with an IEP will be required to have an assessment for Federal reporting purposes.  Information must be reported within six weeks of the start of the child’s IEP.  This initial assessment will be the foundation for measuring future progress.  

· What is the role of the family in the outcomes measurement system?

It is always important to view a preschool child’s performance across environments.  Families have important information about their child’s strengths, challenges and overall progress, and we will continue to ask for your input.  We will share the information that we gather about your child as we have in the past.

· How often will you be assessing my child?

For the purpose of the Preschool Outcome Measurement System, assessments on the three outcome areas will occur annually.  Additional assessments may be needed to address individual student needs and would require your written permission.  On-going monitoring of your child’s progress in reference to his or her IEP goals and objectives will continue.  

· What assessment tool(s) will the school district be using?

The type of the assessment used may vary based on your child’s profile and district practice.  Both criterion-referenced and curriculum-based assessments will meet the requirement.  Your preschool special education coordinator can give you specific information on assessments used with your child.

· What happens if a child is only in the preschool special education program for a very short time?

Only children who receive special education services for at least six months will be included in the Preschool Outcome Measurement System.

· What happens to the data from the assessment?

The data will be reported to the NHDOE without identifying information. The district has always had a reporting requirement to the NHDOE, which includes providing data without identifying information. This new system will continue to protect the anonymity/confidentiality of individuals.

· How will the data collected be used?

Individual child data will be collected at a district level and shared with NH Department of Education (NHDOE).  NHDOE will group all district data to report on NH to the Office of Special Education Programs (OSEP) and on to Congress.  Ultimately, the State will report on the performance of NH preschool special education programs as a whole, and will establish statewide targets for continued effectiveness and improvement.

· My child is transitioning from ESS  to Preschool Special Education, why aren't you using the outcome exit data from that program as entry data for your program?

Assessment of infants and toddlers is different than assessments for preschool age children.  These assessments look at different skills and different expectations.

· Why are you assessing my child within six weeks of his beginning to receive services?  

The six-week time frame was selected to allow enough time for children and staff to get to know each other, but not have so much time in the program that the entry data reflects the benefits your child will recieve from participating in special education.  The benefits of special education will be reflected in the exit data.
· Send or hand-deliver a letter explaining the outcome measurement system (Sample Letter to Parents). 
· Embed discussion of preschool outcome information in regularly scheduled events for parents (parent meetings, training events, open houses, etc.). 
· Create a video/DVD presentation featuring their children in the classroom setting with staff they know, and highlight how these outcomes are being addressed on an on-going basis. 

· Provide a workshop, roundtable discussion opportunity, and/or coffee club meeting on preschool outcome related issues (i.e., assessment tool, curriculum, observation skills, family role in assessment, data collection).

· Offer a phone call or meeting to talk to individual families who cannot attend meetings to discuss preschool outcomes. 

Sample Scenarios and Strategies

After adjusting the Sample Letter to Parents to better meet the needs of the families in our community, our team decided to include families in on-going child observations/data collection by providing them access to their child's record on Creative Curriculum.net.  We set up a time to offer 'family training' on use of Creative Curriculum.net.  This strategy should enable us to get more information on how children are progressing across environments.

We used some of our additional entitlement funds to purchase a computer for family use at the center.  Families will be able to log on to their child's record and input additional data on their child's progress.

We've been very mindful as we share information with families to be senstive to each family's needs and preferred style of communication.  We have been cautious in our discussions to focus on what we observe the child doing, and what the next steps we might expect for this child instead of comparing each child's data to what a "typical" child would be doing at this age.  We hope that this strategy will result in improved communication between our families and team members.

7: Glossary of Terms
Annual Assessment - yearly evaluation of a child’s progress

Assessment Tool/Instrument - published media used to evaluate progress

Baseline Data – first progress data which is sent to OSEP in February 2008.

Compliance Indicator - benchmark on how well a program is doing in terms of adhering to a regulation/rule

Crosswalk - The matching of specific assessment items/child functioning to the three outcome areas; the matching of standards in one system to the standards of another system

Data – specific information on a child’s functioning

Data Conversion - translating information from one system into another; translating assessment information into entry or progress data in the three outcome areas

Diagnostic/Eligibility Determination - evaluation process to assess whether a child meets the criteria for a specific disability/syndrome and/or the criteria to receive services

ECO Center - The Early Childhood Outcomes Center is a federally funded resource to assist states in the mandate to measure early childhood outcomes

Entry Data – information on a child’s level of functioning within the first 6 weeks of receiving services.

Status Data – information on the child’s functioning at a given point in time

Exit Data - information on child’s level of functioning at the completion of the special educational program and/or transition into the next level of programming (Kindergarten or first grade)

Newly Identified - recently determined eligible for special education services (as of November 1, 2006)

OSEP - Federal Office of Special Education Programs; department within the Federal Department of Education that writes the regulations and oversees the Special Education Programs

Outcome - the benefit experienced as a result of a service or a program; a statement of a measurable condition(s) desired for the population of children with IEPs 

(1.  Children have positive social relationships, 2.  Children acquire and use knowledge and skills, 3.  Children take appropriate action to meet their needs).

Part C/Early Intervention – known in New Hampshire as Family-Centered Early Supports and Services, or ESS

Performance Indicator - benchmark on how well a program is doing in relative to student achievement

Preschool Outcomes - 1.  Children have positive social relationships. 2.  Children acquire and use knowledge and skills. 3.  Children take appropriate action to meet their needs.
Preschooler - child with an IEP between the age of three through six  (Note:  Preschoolers with IEPs attending public school kindergarten programs are not included in this category for the purpose of outcome measurement.)

Progress - steps made towards an outcome or IEP benchmark

Reporting Categories – sub-groups of preschool children with IEPS that reflect how they progress within the 3 outcome areas.  These groups are determined by OSEP, and are used by the NH DOE in reporting to the US DOE

· % of children who do not improve functioning 

· % of children who improved functioning but not sufficient to more nearer to their same-aged peers

· % of children who improved functioning to a level nearer to same –aged peers but did not reach it (improved developmental trajectory)

·  % of children who improved functioning to reach a level comparable to same-aged peers (closing the gap)

· % of children who maintained functioning at a level comparable to same-aged peers.

State Performance Plan - document submitted to the US Department of Education/Office of Special Education Programs, as part of the Federal monitoring process, which details what and how well New Hampshire is doing in complying with IDEA

State Targets - areas in need of improvement as determined through the Federal monitoring process

Status Assessment - appraisal of knowledge/skills at a given point in time to determine level of ability

Sub-outcome - indicator or example of behaviors to describe an outcome

Technical Assistance - specialized aid to professionals on a particular topic/subject

Web-based Data Collection - Internet program used to input, convert and analyze information

7/11/07
8: Resources
Where to go for additional information:

The Early Childhood Outcomes Center (ECO)

http://www.fpg.unc.edu/~eco/index.cfm 



ECO information on OSEP reporting requirements and timelines

http://www.fpg.unc.edu/~eco/activities.cfm - timelines
NH State Performance Plan, Indicator #7, Pages 31-35

http://www.ed.state.nh.us/education/doe/organization/instruction/documents/SPPFinalDocument12105.doc



CED Releases Policy Statement on the Economic Benefits of Investing in Preschool: The Committee for Economic Development (CED) recently released its newest policy statement, The Economic Promise of Investing in High-Quality Preschool: Using Early Education to Improve Economic Growth and the Fiscal Sustainability of States and the Nation, which describes how children, the U.S. economy and society as a whole can benefit from improved early childhood education programs. It is available online at http://www.ced.org/docs/report/report_prek_econpromise.pdf
The Effects of Investing in Early Education on Economic Growth: The Brookings Institute recently released a new policy brief entitled The Effects of Investing in Early Education on Economic Growth. This brief describes how implementing a high-quality universal preschool policy could add $2 trillion to annual U.S. GDP by 2080. For more information go to http://www.brookings.edu/comm/policybriefs/pb153.htm
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