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OSEP Theory of Action

Vision: All infants, toddlers, children, and youth with disabilities will achieve improved educational results and
functional outcomes. : All infants, toddlers, children, and youth with disabilities will receive individualized

services in natural settings.

Strands of Action If OSEP

... provides guidance in a
timely and responsive manner
~Communicates its vision
effectively

Then

... States will have the
information they need to align
their activities to OSEP’ s vision
...5tates will promote higher
expectations for CWD

.. engages strategically with
other ED programs, Federal
agencies, States, grantees and
outside organizations

... OSEP will more effectively
leverage resources to improve
services for CWD

OSEP will increase the reach
and impact of its work

resources and evidence-based
information

..supports the development
of effective personnel that
support CWD

... 5tates have increased
capacity to support LEAs and
EIS providers to deliver
effective interventions

..the number of effective
personnel will increase

... holds States and grantees
accountable for clearly
identified, measureable
results

..engages States in planning,
assessment and evaluation

- ... provides differentiated
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... States put systems in place
that lead to improved results
for CWD and protect the rights
of children and families

Then

—.otates, LEAS
and EIS providers
will have higher
expectations for
CWD, will access
resources to
provide effective
interventions
and services to
infants, toddlers,
children, and
youth with
disabilities

Then

..All infants,
toddlers,
children, and
youth with
disabilities will
receive
individualized
services in
natural settings
and demonstrate
improved
educational
results and
functional
outcomes



FIGURE 1. A THEORY OF CHANGE FOR EARLY CHILDHOOD & COMMUNITY SCHOOL LINKAGES:

Creating coherence between early learning and elementary education at the level of systems, settings, and individual children and families.

RATIONALE

e Children and families
transition smoothly between
settings when early learning
and elementary settings are
aligned.

¢ Children who transition
smoothly into elementary
settings demonstrate higher
levels of engagement,
learning, and achievement
in the early grades, which
affects their long-term
growth and development
including academic and
social success.

¢ Children in high-poverty,
under-resourced
communities are less likely
to experience a smooth and
effective transition into
elementary school.

STRATEGIC LEVERS

¢ Cultivate shared
responsibility for smooth
and effective linkages.

e Start where it makes sense
in your local context.

e Cultivate leaders with the
authority, expertise, and
commitment to sustain and
scale linkages

e Promote community school
development.

PRACTICES
System

¢ Build a shared understanding
among multiple stakeholders
regarding the importance of
improved linkages

e Create and sustain
mechanisms for cross-sector
collaboration that include an
intentional focus on linkages

¢ Institute policies and cultivate
norms that promote coherence
across early childhood and
elementary sectors

e Promote learning and
innovation

Setting

e Facilitate collaboration between
early childhood and elementary
teachers

e Establish spaces for learning
and support within elementary
settings that are suitable for
families with young children

e Foster relationships among and
between families and teachers
spanning early childhood and
elementary settings

Individual

e Orient children and families to
the school system and setting
prior to the start of kindergarten

e Equip families to support and
advocate for their children

Early Childhood Community School Linkages: Advancing a Theory of Change

SHORT-TERM OUTCOMES

System

Early learning and elementary
leaders develop formal and informal
mechanisms for collaboration

Multiple role groups are engaged in
efforts to improve linkages

Broader reform efforts and initiatives
include an explicit focus on creating,
sustaining, and scaling improved
linkages

Setting

Teachers and site leaders have
greater appreciation for the ways in
which early childhood and
elementary expertise can inform and
improve practices in both settings

Early childhood and elementary
teachers collaborate regarding
curriculum, pedagogy, and
assessment

Setting-level policies and practices
are explicitly designed to improve
linkages

Individual

Children arrive ready to engage with
the instructional program

Parents are engaged, serving as
volunteers, helping their children at
home, & advocating for their
children

Children and their families
experience continuous
(uninterrupted) access to essential
services

LONG-TERM OUTCOMES

System

Regional, state, and federal
policies (including funding
practices, professional
standards, program standards)
promote collaboration &
coherence between early
childhood and elementary
education sectors.

Setting

Early childhood and
elementary settings
intentionally foster smooth and

effective transitions through
their physical design or use of
space, curriculum, pedagogy,
assessment, and family
engagement practices.

Child and Family

Each child and her family
enters the early grades ready
to learn; each family enters
ready to engage; both the child
and her family experience
continuity of essential services
through the transition into the
early grades.

All children thrive as
they move through their

early childhood and
early elementary years.
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The RULER Approach Theory of Change for Students

Intervention Proximal Distal
Intervention Strategies Outcomes OQutcomes

The

RULER p—3|

Approach

Training for
leaders,
teachers,

and staff

Curriculum
for
students

Program
for
families

Enhanced
emotional
literacy skills

Enhanced
emotional
climate:
classroom,
school, and
home

Academic

performance

Relationship
quality

Health &
well-being

Transforming Students’ Lives with Social Emotional Learning. Brackett & Rivers, Yale Center for Emotional Intelligence
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Year 1 Implementation Plan for RULER
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Transforming Students’ Lives with Social Emotional Learning. Brackett & Rivers, Yale Center for Emotional Intelligence



DYNAMIC

LEARNING MAPS

Theory of Action

Short-term
Outcomes

Intermediate
Outcomes

Updated February 2012

Long-term
Outcomes

Processes

Outputs

( N 4
; (aqrmer e ) S
Students with CCSS that describe i
Significant Cognitive knowledge, skills, & L Develqp Common Core Eloean:r?trs] Core Essential
Disabilities (SCD) are abilities Essential Elements
a highly diverse group \____ /|~ (CCEE)thatlink to
who learn through CCSS College & Career
multiple pathways. e N\ Readiness Standards Assessment ALD &
CCSS College & Career Instructional ALD
Readiness Standards I
{ Students with SCD Develop achievement
need to access the level descriptors (ALD) Learning Maps & Tasks
Common Core State Stakeholder Groups — draielsserles
Standards (CCSS). comprised of SEA d_lfferentlated grade-level
AU personnel and teachers — Instructionally embedded
from all partner states assessments & stand-
/ﬁ i alone summative
Students with SCD Develop learning maps assessment including
need to be taught to |, and learning tasks that standard settings
challenging levels Observational labs/studies —— trace multiple learning &
linked to the CCSS cognitive pathways
that will prepare them Accessible, user-friendly
for college & careers. Y —— computerized delivery
) . Create instructionally system that supports
Evidence-centered design embedded assessments | many item sélection
TTE—— approach and a stand-alone approaches, new item
assessment system summative assessment types, & scoring methods
provides models for usllng |r](s't tructlt;nally
: ( \ relevant item types -
G EERE T Principles of universal Reports & interpretative
guiding instruction to design guides that reflect student
{ challenging levels.  / growth and progress that
Develop computerized were modeled for this
/ﬁ system for learning tasks population and can
( Evidence-based \ 4‘—» and reporting communicate to a variety
s s e Parent Focus Groups \ of audiences i
foundation to
developing a dynamic - Develop and implement ( State-specific, focused,
alternate assessment professional development —— and flexible PD program
{ System. / program that is targeted on
S / instruction, standards
implementation, goal
setting, and IEP
development
Trained teachers &
archived training
materials and webinars
\. J .

Y
Students with SCD are
assessed with a valid,
reliable measure of
academic performance
and growth.

-

Consortium/States pass
peer-review for
alternate assessment.
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States’ accountability
workbooks are
approved.

Teachers and parents
start using data to
make better decisions
that support the
academic needs and
transition planning for
students with SCD.

Students with SCD
achieve better
academic outcomes
and are prepared for
postsecondary options
and for the world of
work.

.
D

Parents, teachers, and
others have higher
expectations for
students’ academic
learning.

The conversation
changes: Teachers and
parents will focus on
clear grade-level
expectations that lead
to college and career
readiness/
postsecondary options.

|

nstruction changes:
Teachers can make
more informed
decisions from useful
diagnostic information.

Information changes:
Teachers and parents
focus on what students
have done, can do, and
will work on next —
not what they are
unable to do. As a
result, instruction and
learning improves.

IDEAs
et Work

U.S. Office of Special

Education Programs

The present publication was developed under grant
84.373X100001 from the U.S. Department of
Education, Office of Special Education Programs.
The views expressed herein are solely those of the
author(s), and no official endorsement by the U.S.
Department should be inferred.

Center for Educational Testing and Evaluation

The University of Kansas
Phone: 785.864.6389

For more information, visit www.dynamiclearningmaps.org or email dim@ku.edu.




Theory of change | The beginning of making a difference

Figure 1 shows a simple example of a theory of change for a charity that intends to improve children’s grades and
school work, with enabling factors, activities, outputs, outcomes and evidence. The charity identifies which
children will benefit from the intervention, and it has three activities: literacy and numeracy tutoring; support for
parents; and support for teachers. In the literacy and numeracy tutoring, 150 children are given one term of
literacy tutoring, which evidence suggests will improve literacy for 70% of children. This is supplemented by
support for parents, which will help the charity to identify why some children are struggling to learn, leading to
children being able to devote more attention and the grades and school work going up.

Figure 1. Need: Children are falling behind at school because of
problems at home

Previous
evaluations Children's
Literacy/ 150 children are suggest this literacy

Numeracy geg given one term of g alone will and

tutoring literacy tutoring improve literacy numeracy
for c.70% of improves
children

School Parents are Children Children’s

identifies are able
: able to overall
children who to devote e

support :
could benefit Mmore and school

; children to attention
e lban work

: ; to ;
intervention sduication improve

Issues Issues
preventing preventing
| children children
from from
learning are learning are
identified rectified

Children's
behaviour
and
attendance
improves

Support
for
parents

Enabling Activities: Outputs: Qutcomes: Evidence or Ultimate
factors: what the what the changes assumptions: goal: what
things that charities’ service that the why you think the charity
have to exist services provides charity one outcome will is trying to
for the theory are wants to lead to ancther achieve
of change to happen and cases where

happen it will not

New Philanthropy Capital

185 Park Street, London SE1 9BL

Registered charity No 1091450

A company limited by guarantee

Registered in England and Wales No 4244715
www.thinkNPC.org
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